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ABSTRACT 

It is argued in this paper that teachers must develop 
an awareness of the historical implications of the black dialect* A 
sample in-class composition written in black dialect is quoted in its 
entirety and analyzed^ and a personal writing approach is described* 
The first part of the approach deals with structure, and a linguistic 
method is used for teaching the form classes of noun, verb, 
adjective, and adverb. The second part of the approach is the 
cognitive framework for stages of development in concept formation, 
interpretation of data, and the application of principles* In the 
third part of this approach, students are sectioned into 
individualized groups of five in which they exchange themes and 
related materials, becoming critics of features and structures not 
yet overcome by fellow classmates. It is concluded that this approach 
allows students psychological freedom in usage and gives meaning to 
their cultural identity and cultural experiences. (TS) 
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" A THREAT TO THE BLACK DIALKCT: AJ>I /\PPROACH THAT WORKS" 

In my effort to present to you the methods of this threat, I pledge: act to 
be like the Cajun with a Ph.D. in Lnglish v/ho said: 

"I ain't never made no mistake in English cept once, and when 
I knowed it, I tuck it back." 

Ethnic Jingulstic diversity is beautiful and St is my desire to capture this 
beauty by offering a second dialect as a functional variety in the students' 
professional or social world. 

Far too often, v;e as teachers have been perplexed or totally overwhelmed by 
the whole idea of how to disseminate theory into practice for teaching the basic 
problems of language in the classroom. Surely, most of you have been exposed to 
the methods of linguistics either by reading three to five books in the area, by 
taking forraal couises or by pursuing a degree at one of three levels. Regardless, 
of these experiences, v;e find it necessary to seek more ways to solve by total 
elimination the frequent and sometimes systematic grammatical problems of our students 
in the written forms of the English language. 

Before we can effectively approach these problems, we must question and later 
evaluate our feelings toward the features and structures to be corrected. We must 
ask whether we are going to be innovative, optimistic, understanding, patient or just 
indiffcroiiL to./ard the liiiguiotic differences to be encountered. Therefore, if in fact 
you do use the linguistic approach, you will have considered, that is, in your 
profound opinions whether linguistic instruction is too theoretical to be practiciil; 
whether linguistics is useless to high school stude:itf> and teachers; and whether In 
your effort to t^ach Standard English you arc imposing a value judgement by insisting 
Lh'it the student learn to write in Standai d English. As teachers of these skills. 
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Page 2 

v;e must have no doubts about the questionfi proposed. Vie must therefore possess 
"awarenesr:" "a^'arencss" of the liistorical iii'plications of the Black dialect, 
"avyarenass" of the relaiionship bcLv;een language and culture, and an "awareness" 
of ethnic and enviroinnencal differences. 

This Lotal awareness establishes rapport between teacher and student at all 
ages and at all le\rels. This rapport allows the student to relax. He is free to 
communicate without fear of intimidation. To further motivate freedom in production, 
I have used as a basic method the personal v/riting approach. Students are encouraged 
to write from their cultural experiences. This, I have discovered allows for 
creativity in structure, a direct identity with what the student wants to say, and 
an unli..*ited development in content. This approach is step I in procedural deveiop- 
Tnpnt* foTT ^J.X '-.Txtlng Hssi cinTiients • 

In your recent years of exposur » in linguijruics, perhaps you have searched for 
methods and approaches to the existing persistent language problems only to find, 
such iaisconcci>tions for Black Dialect speakers as being non-verbal, having sloppy 
.^puech, havin^; aa inf'.^rxor coi^iiitivj development, naving la-zy lips and lazy tongues, 
possessing poor auditory discrimination and many other so called non-standard English 
forms, all stigmatized as simplification of Standard English usage. Perhaps you also 
found particiJnr fcturcc that arc supposedly found only in Black speech, for exarple: 
you got your coat? a direct question v;iJ:hout the structural marker — ^do or have as, 
"Do you have your coat or Have you gotten your coat?" These examples are structures 
that we e;;pect in written Standard English to form questions. Since in this paper 
examples of other systematic features cannot be covered in detail* we v;ill look at 
a fev; co^ijnon features found in a college freshman's paper: 
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TlUiSE ARE SOME OF I-JllAT PEOPLE RUN FROM TO RUN' TO 

Many people runs relity, trying to find peace and pleasure in their own 
defination of life, also, many people escape rclity to accomplish many impossible 
thing that they never could complete in real life. As you know everybody have 
proble.us in some kind of v/ay. People runs from something they did or someone that 
is close to theia is doing v/rong. My paper is about relations between parent and her 
child • 

The person I am going to talk about; his name is Davi.d. He stay with hif? 
mother and his sister. His father lives not to far from him. For along time his 
mother and father been se.perated for a long time. Lots his father comes over to visit 
him. Lots of time he doesn*t get along vjith his sister. David just turn sixteen 
years old. But it happen during the age of fifteen years old. It only happen this 
year. 

He is a type of person xiho thinks he is about eighteen or twenty years old. 
He always thinks he older then his sister. 

David talks back to his mother and argues all the time ar her. She tries to 
do thinks for him which is best for him, but he wanted everything and do anything he 
wants. He doesn't do anything around the house unless ho is told. At times he still 
don^t do what he told. tJlicn it is time for him to clean up, he half do it* He 
usually goes out and /;et high alot too. His mother found out .ibout it. He v;as in 
trouble for that. He likes to bother people exsperinlly his sister. Him and his 
sister gets into a fight all the time. They argues c.nd argues everyday. So they 
don't get plong v/Jth each other. Kvcrynight he comes In the house late. His 
mother told him to coine in the house early, but he didn't paid any attention to her. 
He to]d his .sister tiiot "If moina touch mc>, I'm going Ic run away fro;n home/* One 
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night he \<as arguing -at his mother. She raice her foot at him, but she didn't touch 
him. His mother went the back in her room. VThen she came back, he ran out the door 

over to his father house. He told v^hat happen, that his mother kit liim, so he ran 
out the house. 

(This v7as an in-class Composition) 

This paper has numerous features in absence of the 3rd person, absence of past 
tense, and incorrect subject and verb through false agreement and through hyper- 
correction.'^ Examples in the use of subj<:ct and verb for false agreement are: 

False A^'rrtement Hypercorrection 

A. Subject and Verb 



y 



1. Peopie runs^ from something X 
they did 

2. Everybody have problems X 

3. They argues^ and argues^ X 
everydoy 

Many people ruii£ X 

B. Absence of Past tense 

1. David just turn sixceen years old 

2. He told v;hat happen 

3. She raisc^ her foot at him 

^* 3rd Person 

He stay v;ith fiis mother and her sister 



^'Errors in iinity^ cohcrt-nce and basic structure are not considered in this 
analy*ns. 
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Although this student had in this paper at least tv/o errors of each of these 
problems, there v;ere examples in other sections of the paper v:here each granmie.tical 
feature v/as used correctly: 

Subject verb and 3rd person 

1. David talks_ back to his mother and argues all the time vdth her, 

2. His father lives_ not too far from him. 
The use of (ed) 

. . . but he wan.ad[ everything 

Evidence in this paper shoi^s either a grairmaticai approximation of certain 
features or an intuitive use by e>:periencc. Ifnatever the choice, the student has 
been unsystematic in similar structures and needt- open awareness to these errors 
by contrast, explanation ar.d by instruction. In this particular situation many 
students in the class had similar and addiLioaal er;;or5, so this approacl was used: 

Basic approach to structure 

1. A linguistic method for teaching the form classes: Noun, Verb, Adjective, 
Adverb. Contrasted definitions v/ere used uith the traditional eight parts 
of speech to show v;hy the linguistic methoci is more relevant in under- 
s'anding language meaning and language structure. 

The Adjective, ^ioun, and Verb are venlized by Lnflectiofl, so they are 
disLinj^uishahJo by form rather than amhiguoii ; rscauings at* used in 
traditional grammars. In form English has eisht (8) inflections:-*- 

The noun paradigm (2) : 



I "'^ll * P^^^^l " ^> boys, cars 

L- — J - es, as roses, boxes, etu. 



(plural ending is determined by rorphological environment 
of four allomorph dij;tributiop.^ / - S,-Z, -iZ, - ^flD 



^ H. A. nioason, Fn Introd uction to De scri ptive I Jnr.uL ptics , Revised lidillon 
(New York: ItolU, Rir.ehart and 'wint: ton," 1955 ; , pp. 92-Iid. 

7 
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I -Zo It po£:sessive as *s or s' - The boy's hat was stolen. 
>- neanirtg is significant 

here - The boys* haus were stolen. 



The verb paradigiP (4): 

I^^"L/ ' ^^^^^ person; example: he v;alk£ 
^tfjj present participle; example: he is x:al king 
p-DjJ , papt. tense; example: he v/alked 



•^D-TJ , past participJei he had walked 



-if 



Bas e Base ("^>1) Base 4- Base 4- I) Base D 

Irregular Sing Singing ^ Sings Song " Sung 

Regular V/alk VJalking Walks Walked Walked 

The adjective paradii^m (2): 

|- er /, equivalent to more for tlie comparative degree 



z] y equivalent to mosu for the superlative degree 



'Jne adverb paradigm: 

r" > A category that is syntactic and is determined only by listing, 
j 1 

To further explain categories of the verb, one must note that all verbs have no 
more than five forms, hov;ever, some have only four (usually a regular verb). There 
is of course Mie fio calJed "P>]ack Verb - To Be." This unique verb is the only one 
o£ its kind in the language. Other regular and irregular verbs have four to five 
forms, has eight: am, j^, are ^ was , i/cro, be , bein g, and been . This inconsistenc 

to most irrct;ular verbs of the language nuy be a salient point for looking at the 
problesns it causes its users. The rule for this paradigm is a system all its ov/n 
and stuJc.-ts must bt made a\sare through thorough training of its unusual structure 
am! ur,*: of its varied f urtcLioiir.. Tor tlie present use of the verb to be amont; speakers 
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of Black dialect, the meaning cannot be equated with the same usc,5aeaning and 
structure oi standard Cn glials speakers* Black speakers supply a use and meaning 
that is more related and closest to early VJest African Pidgin languages as a result 
of slave heritage, cultural identity, isolation of speech conmiunities, and non- 
acculturation. Gulli-.i or salt-water talk is a good example of retentive language 
featuriis here in Mainland U.S.A. These speakers a:*:; found around the coastal 
sea islands of the Carollnas. 

The second part of the approach is the cognitive fraiaevJork for stages of develop- 
ment in these concep''?. All principles are presented by the Taba Concept Attainment 
Mcdel^ where three approaches are used. First, Concept Corm-ation — a cognitive domain 
for identifying and enumerating data, grouping, and developing functional categories, 
that is, foriTi classes, function x>rords and functors.^ Second is the Interpretation 
of daca — an understaadmg ol !u>v7 and where i unctions occur. This Is al] accomplished 
through examples, illutjtrations, and exnlar-ations; thirdly, the a pplication of 
pr i n clples through tests, drills, discussions, and supportatlvc organizational skills 
in fact a feedback. 

Ar this point students are grouped into individualized groups of five (5) v/aere 
they exchange themes, related materials, etc. to become critics of features and 
structures not yet overcomed by fellow classmates. This is a great motivation 
because ail students strive to be the most perfected v/riter in their groups, ^s 
they exairdnc each otlicrs* papers, I carefully supervise problems of uncertainty In 



"^Hruce, Joyce and Marsha VJeLl, Model f: in Teachin5^, (Englewcod Cliffs, Ng\v Jersey: 
Prentice-llall, Inc., 1972), pp. 123-136. 



Charles A. Hockett , A Course in !!oder n Linf^u lstics (New York: The HacmLllian 
Company, 19^>8), pp. 1S7-163; 253-267. 
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each group, give individual praise for perfection or for their degree of accomplish- 
ment and later select features that are still occurring to re-teach and analyze 
for clarity in understandinvj. This procedure continues at least twice weekly until 
ail students have moved individually from point A to point B (a scale of progress 
arbitrarily from D to C or from C to B) . 

Now for probjcPiS in structure, the use of sentence combining methods have 
proven most effective. This method has a variety of approaches for V7hatever is to 
be taught. For sentence fragments, the use cf clauses and phrases for expansion 
and an understanding and use of adjectives are both used to perfect this problem. 
The most important asset of this approach is that one can be as innovative as his 
creativity allows. Lets take a lookll 



Sentence Con^binxug 



Problem: 

The ducks, the chickens, the turkeys, the pigs and the cows have all become 
negative modernistic concerns on most American farms. 

The ducks ate all tlie bugs . (that) 

The bugs were c rawling . 
The chickens laid the eggs . (that) 

The eggs v;ere huge . 

The eggs V7ere yellow. 

The eggs v;ere country -fresh . 
Tiie turkeys bc-aul i f i(!(i fiio farm yard. (that) 

The turkeys v;ere big . 

The turkeys v/ero p roud . 

The farm yard v;ns ugly . 

The farm yard w.s ^?151^J.iilg* 
The pigs gave meat for thc^ larme^r no eat . (that) 

The pigs were fat . 
The cows gp^^c mi i k to drink > (that) 

The milk was crea my. 

The milk was ricii. 
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Problem: 



My parents bouglit my niece a dog* 
My parents are lovin/;. 
My parents are t houf^htful . 
My niece is swee t . 

My niece is two years old . (Try two-year-old) 
The dog is pretty * 
The dog is rcp.islered * 
The dog is pedifi reedr 
The dog is Cocker_J^pani^. 

The dog is too young to stay outside , (that) 



Problem: 

The boys vandalized SOMETHING. 
The beys are big. 
The boys are husky > 
The boys are mischievous . 

The boys vandalized the attic of the houi;e . 
The atrnic v:as dark . 
The attic was drear y 
The attic was nmpt Vt 

The house was desolate . 

The house v;as haunted. 

The house was old-fashioned . 

The house had been deserted fc_r t hree years > (which) 

P r obler.i : Comparison 

The old man v;as in a rage. 

His eyes were like marbles of fire. (Add) 

His ears stood up like a German Shepard's. (Add) 

His tongue v;as as dry as pox>rder. (Add) 

His lips were as tight as a drum. (Add) 

Problem: Inf inici^^e 

The entire family enjoyed the Wedding Anniversary of Mr. and Mrs. Joseph Brown. 
Some came to see the beautiful decoration. (Add) 
Some came to hear the Anniversary speech. (Ad<i) 
Some came to meet old friend'j. (Add) 

Some came Lo witness the loveliness and sacredn'-ss of the occasion. (Add) 
Some came to enjoy the festive celebration that followed. (Add) 
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Problem: Adjective^ 

The young man looked handsome. 

His face was long and thin, (Add) 

Hi£5 hair was bushy and black. (Add)' 

His eyes were deep and sexy. (Add) 

His smile was warm and wanton. (Add) 

His body was masculine, strong and seductive. (Add) 

His disposition v;as :;uave, dcbonairc and cool. (Add) 

These approaches have worked in teaching the dialcctically different students 
and they can work for you by alloi/ing students p.syc3»ological freedom in usage and 
by approaching whatever he produced with an openness that gives meaning to his 
cultural identity and to his cultural experiences. 

In all your efforts to provide a variety in structures for the second dialect, 
you want to function in a v/ay to expand the student's language usage v/ithout 
denigrating his native language and culture. Foe >ju ir.ust remember rhe Sapir-v -rnorf 
Hypothesis here a bit paraphrased — "on^i's language is the sum total of how he viev7s 
the world" — his language is his culture and is a reflection of his life's experiences. 
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